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PRESENTATION 
AGENDA

• Provide an overview of different types of psychological evaluations
• Provide critical information to understand psychological testing
• Review commonly used psychological tests
• Provide core requirements of a Parental Competency Evaluation (PCE)

We will try and provide several “Practical Tips” over the course of the 
presentation. 



ONE WAY TO THINK ABOUT 
PSYCHOLOGICAL EVALUATIONS:

• They are an opportunity for the evaluator to hone 
a “story” about a person’s mental health and 
related behaviors. 

• The story incorporates information from others 
(collateral information), the client (the interview), 
and a non -biased third party (the testing).

• The evaluator attempts to combine this 
information in a meaningful manner that includes 
a full explanation of the conclusions and how they 
were derived (no rabbits out of hats) and also to 
explain how contradictory information was 
utilized (for example, if the client provides a 
distinctly different account of recent functioning 
compared to the DHS records). 



• The last slide is only one way to conceptualize 
psychological evaluations. 

• I used this format as it often makes sense to clients and 
helps them to relax and not be as defensive. 



C o g n it ive  

De ve lo p m e n t a l

PLETHORA OF 
POSSIBLE 
PSYCHOLOGICAL 
EVALUATIONS

• By Domain
• By Name

Personality/
Mood

Niche



PERSONALITY /  MOOD ASSESSMENT

Involves the administration, scoring, and interpretation of empirically 
sup p orte d  me a sure s of p e rsona lity tra its a nd  style s in ord e r to : 

• Re fine  d ia g nosis
• Struc ture  a nd  inform p syc holog ic a l inte rve ntions
• O fte n ove rla p s with o the r typ e s of a sse ssme nts

Use d  p rima rily to  id e ntify sp e c ific  mood  re la te d  c onc e rns.
• Doe s the  p e rson suffe r from c linic a l le ve ls o f d e p re ssion, a nxie ty, 

e tc .?
The se  ofte n, b ut d o  not a lwa ys c onne c t to  func tiona l issue s. 



A psychological test can never solely be 
use d  to  ma ke  a  d ia g nosis.
The  MMPI-3 ind ic a te s sig nific a nt d e p re ssion

• This d oe s not me a n tha t the  p e rson 
suffe rs from DSM-5 d isord e rs re la te d  to  

d e p re ssion
The  WAIS-4 ind ic a te s tha t p e rson ha s a n IQ  
of 6 5 . 

• This d oe s not me a n tha t the  p e rson 
suffe rs from DSM-5 inte lle c tua l or 

c og nitive  d isa b ilitie s.



COGNITIVE ASSESSMENT
• Utilizes empirically based tests 

to identify deficiencies in 
knowledge, thought processes, 
or judgment. 

• Can provide information about 
major cognitive impairment, 
mild cognitive impairment, 
evaluate traumatic brain 
injuries, help determine 
decision making capacity, and 
assess for intellectual 
dysfunction. 



This link is an excellent review 
of c og nitive  a sse ssme nts:

C og nitive  Asse ssme nt, Aisc he l 
G onza le z Ke lso  & Pra sa nna  

Ta d i, Na tiona l Lib ra ry of 
Me d ic ine , 

http s:/ / www.nc b i.nlm.nih.g ov
/ b ooks/ NBK556 0 49 , 
Nove mb e r 22, 20 22.

https://www.ncbi.nlm.nih.gov/books/NBK556049


COGNITIVE ASSESSMENT VS 
NEUROPSYCHOLOGICAL 
ASSESSMENT

• Neuropsychological Assessment is a subtype of 
cognitive assessment. 

• Neuropsychologists have specialized training in brain -
behavior relationship and perform more in -depth 
evaluations. 



DEVELOPMENTAL 
ASSESSMENTS

• Early Childhood Developmental Assessments
⚬ Fo c us o n e a rly c o g nitive , so c ia l, a nd  e mo tio na l d e ve lo p me nt. 

• Autism Sp e c trum Diso rd e r Asse ssme nt
⚬ Use d  to  he lp  d ia g no sis (o r no t d ia g no sis) Autism Sp e c trum Diso rd e r
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NICHE 
ASSESSMENTS

• These are specialized hybrid assessments 
that utilize some or all of the above 
domains.

• Risk Assessment (the likelihood that a client 
will engage in …. negative behaviors). For 
example, a batterer’s assessment

• Disability Evaluation (for example, for 
Social Security or the Veteran’s 
Administration)

• Psychosexual Evaluation
• Best Interest Evaluation
• Parental Competency Evaluation

Presentations are tools 
that can be used as 

lectures.



USE OF TESTING 
IN A 
PSYCHOLOGICAL 
EVALUATION

• Testing is a corner stone of 
assessment, but not all testing is 
equal. 

• Difference between empirically 
validated testing and garage testing. 



TO UNDERSTAND 
TESTING, YOU 
HAVE TO 
UNDERSTAND 
RELIABILITY AND 
VALIDITY

• Key idea
If you do not have reliability, you cannot have validity. 
This concept can be applied beyond psychological testing. 

Standards have to be consistent (reliable) so that we know that they are 
applied correctly (valid). 



RELIABILITY
• The degree to which a test is 

consistent and stable in measuring 
what it is intended to measure. 
⚬ A sc a le  is no t re lia b le  if it  sa ys a  

p ump kin we ig hs 12  p o und s the  
first t ime  it  is se t o n the  sc a le  a nd  
8 p o und s the  ne xt time  it  is se t o n 
the  sc a le . With o nly this 
info rma tio n, the re  is no  wa y to  
kno w ho w muc h the  p ump kin truly 
we ig hs.



VALIDITY

• The degree that 
the test actually 
measures what it 
claims to 
measure. 

• The pumpkins true 
weight is 12 
pounds. 



EMPIRICALLY 
VALIDATED 
TESTING

This is the degree 
to  whic h a n id e a , 
mo d e l, o r te st ha s 
b e e n sup p o rte d  
b y the  
a c c umula tio n o f 
re se a rc h. 



THEORY 
BASED 
TESTING

• A test that reflects an underlying 
theory, but there has not been 
appropriate research supporting it 
by the larger community. 

• Example - the Never Opposed 
Personality Event (the NOPE). 
⚬ I mig ht like  it  a nd  b e lie ve  tha t it  

is a c c ura te  sinc e  it  fits my 
the o ry, b ut the re  is no  
sup p o rting  re se a rc h. 



RETESTING CAN BE A 
MAJOR ISSUE AND 
POINT OF 
CONTENTION 

• It can impact the validity of 
the results if a test is given a 
second time in a short 
period of time. 

• This is often an issue with 
“pocket evaluations.” 



If the results from the same 
te st a re  ve ry d iffe re nt, the  
first te sting  is like ly to  b e  

more  a c c ura te , b ut this is no t 
a lwa ys the  c a se  if a  g ood  

e xp la na tion c a n b e  p rovid e d  
for the  imp rove d  re sults. 



RETESTING WITH THE WAIS-IV

Pearson d oe s not a p p e a r to p rovid e c le a r g uid a nc e
to a d d re ss how muc h time ha s to e la p se b e twe e n
a d ministra tions.
G uid e line s for te sting c hild re n a d a p te d for re te sting
a d ults:

• Ha s e noug h time e la p se d so tha t the p e rson is
no t like ly to re me mb e r the ir a nswe rs?

• Is the re a re a son to b e lie ve tha t the first te st
a d ministra tion d id not re p re se nt the c lie nt’s b e st
p e rforma nc e ?

• Ha s e noug h time e la p se d b e twe e n te sts tha t the
c lie nt ha s ma d e p rog re ss?

The te sting c omp a ny’s re c omme nd a tion is no t to
re te st if a ny of the thre e q ue stions a b ove a re
a nswe re d no .



SECONDARY GAIN IN A 
PSYCHOLOGICAL 
EVALUATION

• Is having an agenda or being motivated to attempt to impact the 
results of the evaluation.
⚬ Fo r so me  e va lua tio ns (fo r e xa mp le , So c ia l Se c urity 

Eva lua tio ns), the re  is inhe re nt mo tiva tio n to  a p p e a r wo rse  a t 
b a se line  (to  b e  e lig ib le  fo r mo ne y a nd  me d ic a l c a re ). 

⚬ Fo r o the r e va lua tio ns (fo r e xa mp le , Pa re nta l C o mp e te nc y 
Eva lua tio ns), the re  is inhe re nt mo tiva tio n to  a p p e a rs “no rma l” 
o r b e tte r a t b a se line  (to  c o nc lud e  the  O DHS c a se  in the ir 
fa vo r). 

• Ag e nd a s c re a te  o p p o rtunitie s fo r a  la c k o f te st va lid ity.
• Dire c tly d rive s the  ne e d  fo r va lid ity sc a le s. 



VALIDITY SCALES
• If it is possible to “fake” in the desired 

direction, a test should always have 
validity scales. 
⚬ No  va lid ity sc a le s – No  g o !



It is possible to “fake bad” on an 
IQ  te st (to  a p p e a r no t a s b rig ht 

o r a s ha ving  c og nitive  issue s). 

It is no t p ossib le  to  “fa ke  g ood ” 
on a n IQ  te st (a  p e rson c a nnot 
sc ore  b e tte r on a n IQ  te st tha n 
the ir true  sc ore ). You c a n’t b e  

sma rte r tha n you a re . 



FACE VALIDITY
• When you can see by the items wording what it appears to 

measure. 
⚬ Be c k De p re ssio n Inve nto ry

￭ 21 Ite ms
￭ 0  I d o  no t fe e l sa d . 
￭ 1 I fe e l sa d  2  
￭ I a m sa d  a ll the  time  a nd  I c a n' t  sna p  o ut o f it . 
￭ 3 I a m so  sa d  a nd  unha p p y tha t I c a n' t  sta nd  it . 

⚬ MMPI-2-RF
￭ I Like  me c ha nic s ma g a zine  (True  /  Fa lse )

OTHER COMMON VALIDITY SCALES

• Ra nd o m Re sp o nd ing
• Inc o nsiste nt Re sp o nd ing  



ROLE OF BIAS IN FORENSIC EVALUATIONS

• Bias is an external factor (or factors) that 
impact the validity of the evaluation findings. 

• It is a concern for all types of forensic 
evaluations. 

• It is often a concern for DHS and for defense 
attorneys.

• The evaluator has an ethical responsibility to 
assess for personal bias and take appropriate 
actions (for example, to refuse to take a 
referral). 

• Empirically based testing is way to limit bias. 



IMPACT OF ACTIVE 
SUBSTANCE USE ON TESTING

• This can be a controversial topic as a person will likely respond to questions and test differently compared to not being 
impacted by substance use. 

• It is recommended that a client never be evaluated if the evaluator knows (or strongly believes) that the person is under -
the - influence.

• At times, it may be appropriate if the testing is meant to address the person’s current functioning. 



TESTING IN PCES



TEST SELECTION

• Tests are selected based on the goals of the 
evaluation (these are usually defined by the referral 
questions).

• There are empirically accepted tests that are 
appropriate for forensic evaluations in all four of the 
basic domains.

• It is not unusual for evaluators to have preferences 
for one test over another.



COMMON TESTS USED IN 
PARENTAL COMPETENCY 
EVALUATIONS

• Minnesota Multiphasic Personality Inventory – 2 – Restructured 
Form (MMPI -2-RF)

• Minnesota Multiphasic Personality Inventory – 3 (MMPI -3)
• Personality Assessment Inventory (PAI)
• Wechsler Adult Intelligence Scales -4ᵗʰ Ed itio n (WAIS-4 )
• C hild  Ab use  Po te ntia l Inve nto ry (C API)
• Pa re nting  Stre ss Ind e x, 4ᵗʰ Ed itio n (PSI-4 )



WELL ESTABLISHED 
PERSONALITY TESTS 
PROVIDE:

• In terms of PCEs, these tests provide 
information about areas of concern related 
to psychological distress and 
psychopathology. 
⚬ Fo r e xa mp le , if a  p e rso n a p p e a rs to  

e xp e rie nc e  sig nific a nt:
￭ De p re ssio n
￭ Symp to ms o f p syc ho sis
￭ Be ha vio rs c o nsiste nt with ma nia
￭ Ang e r p ro b le ms
￭ Diffic ultie s with so c ia l inte ra c tio ns
￭ Stre ss le ve l



BENEFITS OF PERSONALITY TESTING
• Have strong validity scales

⚬ Whic h a llo ws the  a b ility to  d ra w so me  c o nc lusio ns a b o ut the  ma nne r tha t the  c lie nt a p p ro a c he d  the  te st:
￭ De fe nsive
￭ O ve rly p o sitive

• Usua lly the y ha ve  ve ry little  fa c e  va lid ity, so  it  is mo re  d iffic ult fo r the  c lie nt to  kno wing ly b ia s the  te st re sults
• Re d uc e s b ia s a s a n inva lid  te st c a n b e  no te d  imme d ia te ly a nd  a llo w fo r a n o p p o rtunity to  a d ministe r a n a d d itio na l 

p e rso na lity te st



THE MMPI-2-RF
• The MMPI-2-RF is a measure of personality 

and psychopathology.
• Published in 2008
• Consists of 338 items (choices are “true” or 

“false”)
• 51 scales
• Multiple validity scales
• Based on the original norms of the MMPI -2 

from the late 1980s (1,138 men & 1,138 women)
• Translated into Spanish and French for 

Canada



THE MMPI-3
• The MMPI-3 is a measure of personality and 

psychopathology.
• It is intended to be an update and extension of 

the MMPI -2-RF
• Published in 2020
• 335 items (choices are “true” or “false”)
• 52 scales
• Multiple validity scales
• Revised and updated norms
• Fully normed Spanish - language version



THE PAI
• The PAI is a measure of personality and 

psychopathology.
• Published in 1991 and updated in 2007
• 344 items
• There are four choices for each item 

ranging from “strongly agree to strongly 
disagree”

• 22 scales
• Strong validity scales



WAIS-4
• Assessment of intellectual functioning 

⚬ O fte n a p p ro p ria te ly use d  to  sc re e n fo r 
g e ne ra l c o g nitive  func tio ning
￭ Ve rb a l skills
￭ Pro b le m-so lving
￭ Me mo ry
￭ C o g nitive  p ro c e ssing  sp e e d

• Te st ha s to  b e  a d ministe re d  b y a  p e rso n
• Ta ke s 6 0  to  9 0  minute s

⚬ It  is TIRING  a s it  p urp o se fully a nd  re p e a te d ly 
stra ins c lie nt’s c o g nitive  a b ilitie s.

• This te st is o fte n use d  a s a  c o g nitive  sc re e n 
a nd  is the  g o ld - sta nd a rd  fo r inte lle c tua l 
a sse ssme nt.

• C a n p ro vid e  info rma tio n a b o ut the  c lie nt’s 
b a sic  la ng ua g e  skills, sho rt- te rm me mo ry, 
a tte ntio n, p ro b le m so lving , a nd  p ro c e ssing  
sp e e d . 

• This te st is ve ry tiring  to  ta ke . It  re q uire s the  
p e rso n to  e sse ntia lly d o  a  ta sk with inc re a sing  
d iffic ulty until the  g e t to  a  p o int whe re  the y 
re p e a te d ly fa il. 



THE CAPI
• Screens for the presence of important 

personality characteristics shared with known 
physical child abusers

• 160 items
• Three validity scales
• Tests are often invalid due to overly positive 

presentation (“fake good”). 
• This test is often utilized incorrectly to portray 

people as having engaged in child abuse. 
• The test measures personality aspects, but not 

actions. 

• Assesses to what extent the client shares 
important personality characteristics with 
known physical child abusers. 

• It is often misunderstood and even 
misrepresented.

• It does not have any predictive power if a 
person will (or has) physically abused a child.

• It only provides information if there are 
important shared personality characteristics.

• This test is often invalid and rarely provides 
important information in a PCE. 



THE PSI-4 
• Identifies parent -child problem areas
• 120- items
• Translated into over 30 languages
• Two domains
• Child domain
• Parent domain
• Acceptable validity scales
• It is not uncommon that the client presents in an 

overly positive manner. 
• Positive validation within a variety of non -US 

populations, including Chinese, Portuguese, 
French Canadian, Finish, and Dutch. 

• This is one of the only empirically validated 
self- report inventories that assess the role of 
parenting stress on the client

• Domain 1 – Stress from the child that impacts 
the parent

• Domain 2 – Stress created by the role of 
parenting

• One of the chief benefits of this stress is that it 
can provide information about specific areas 
for intervention. 

• Parenting skill training
• Mental health care
• Stress management
• Increase social support



REPORT WRITING



ROLE OF PARENTAL 
COMPETENCY EVALUATION 
(PCE) 

• To provide independent information about 
specific areas of a client’s mental health and if 
(or how) the identified issues impact their 
parental functioning. 
⚬ The  re p o rt is o nly a  p ro fe ssio na l o p inio n, 

b ut p syc ho lo g ists b e lie ve  tha t mo st o f the  
time  the  jud g e  a g re e s with a ll o r so me  o f 
the  c o nc lusio ns a nd  re c o mme nd a tio ns. 



NECESSARY 
COMPONENTS 
FOR PARENTAL 
COMPETENCY 
EVALUATION

• Collateral Records
⚬ O rd e r fro m the  Jud g e  (this is usua lly no t 

p ro vid e d , b ut p ro b a b ly sho uld  b e )
⚬ Re fe rra l le tte r(s) (usua lly o nly fro m 

re fe rring  p a rty, b ut it  is p re fe rre d  to  
ha ve  a t le a st a  re fe rra l le tte r fro m 
e a c h p a rty)

⚬ DHS re c o rd s (fo r e xa mp le , 20 5 7s, visit  
no te s)

⚬ Prio r e va lua tio ns
⚬ Me d ic a l re c o rd s
⚬ Sta te me nts fro m o the rs

• Inte rvie w
• Te sting
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COLLATERAL RECORDS
THESE ARE USUALLY PROVIDED BY THE REFERRING PARTY (GENERALLY ODHS) AND 
INC LUDE A REFERRAL LETTER O UTLINING  THE C ASE, IT SHO ULD DESC RIBE SPEC IFIC  AREAS 
O F C O NC ERN, AND ALMO ST ALWAYS INC LUDES Q UESTIO NS FO R THE PSYC HO LO G IST TO  
ADDRESS (THESE ARE ALMO ST ALWAYS BO ILERPLATE AND SO METIMES NO T EVEN SPEC IFIC  
TO  THE C ASE). 
C O NC ERN FO R BIAS: EXTENSIVE DHS REC O RDS C AN PAINT A PIC TURE O F SEVERE 
DYSFUNC TIO N O VER TIME. THIS MAY O R MAY NO T BE AC C URATE AND IT MAY NO T BE 
RELEVANT TO  THE C URRENT EVALUATIO N. AT WO RSE, IT C AN BIAS THE EVALUATO R 
BEFO RE THE C LIENT WALKS INTO  THE O FFIC E AND THE EVALUATIO N THEN LO SES ITS 
INDEPENDENC E. 
RESO LUTIO N O F BIAS C O NC ERN: O NLY REC O RDS THAT ARE IMMEDIATELY AND DIREC TLY 
PERTINENT TO  THE IMMEDIATE EVALUATIO N SHO ULD BE PRO VIDED FO R REVIEW. 
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COLLATERAL RECORDS

• In the best situation, the following would occur 
(but generally don’t)
⚬ Re fe rra l info rma tio n wo uld  b e  e lic ite d  fro m 

the  no n- re fe rring  p a rty
⚬ The re  wo uld  b e  fo llo w-up  inte rvie ws with 

p ro vid e rs, re la tive s, e tc . who  c a n p ro vid e  a n 
o utsid e  o r a d d itio na l p e rsp e c tive  to  the  
e va lua tio n.

• Ba rrie rs:
⚬ Time
⚬ Ac c e ss to  c o lla te ra l so urc e s
⚬ Pa yme nt



NEXUS STATEMENT
• Directly links mental health issues to 

parenting. 
• It is likely that not all PCE include a 

clear nexus statement and discussion. 
• If there is not a nexus statement and 

discussion, this seemingly violates the 
necessary findings from Department of 
Human Services v. W.C.T. (DeVore, J.) 
A174195. 



THANK YOU
F O R  C O M I N G



MARK DILLON, PH.D.
Portland, Oregon
503-281-6162
mark@drmarkdillon.com
Drmarkdillon.com

HONORABLE JUDGE MORGAN LONG
Multnomah County Circuit Court
Morgan.W.Long@ojd.state.or.us
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